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Course Objectives

 To introduce the Learning Progression Framework (LPF) for
English Language with the focuses on writing and speaking
skills;

 To introduce the use of the LPF as a tool for planning the
school English Language curriculum

e To provide suggestions on effective strategies that
incorporate the use of the LPF to facilitate the development
of writing and speaking skills and assessment for/as learning




Understanding the LPF
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What is the LPF for English Language?

represents the growth of learners on a developmental
continuum as they work towards the Learning Targets and
Learning Objectives of the English Language curriculum;

is made up of Learning Qutcomes organised under
the four language skills and divided into eight levels
of attainment;

helps teachers better understand and articulate
learners’ performance; and

helps teachers plan strategically how to enhance English
Language learning and teaching.




What are the Purposes of Developing the LPF?




Understanding the Learning Progression

Activity 1 (Matching activity)

In groups,

« study the Outcome Statements for three levels of the
LPF for Writing; and

 |dentify the three aspects in the progression of the
Outcome Statements for Writing.



Understanding the Learning Progression

Activity 1 (Matching activity)

Content

Writing - ATM 1 Writing - ATM 2 Writing - ATM 3 iti iti Writing - ATM 6 Writing - ATM 7 Writing - ATM 8

Organisation

Writing - ATM 1 Writing — ATM 2 Writing — ATM 3 Writing — ATM 4 Writing - ATM 5 Writing — ATM 6 Writing - ATM 7 Writing — ATM 8

Learning Outcomes

Organisation

inking ideas quite ideas quite ideas quite ideas coherently
oherently in a short text, herently in some parts |coherently throughout the hroughout the text, and
0 f a text, and showing text, and showing howing effective overall
0 me overall organisation |appropriate overall rganisation of ideas
fideas rganisation of ideas

Language and Style

Writing — ATM 1 Writing — ATM 2 Writing - ATM 3 Writing - ATM 4 Writing - ATM 5 Writing - ATM 6 Writing - ATM 7 Writing - ATM 8
Learning Outcomes

Language and style
sing a range of quite Using a range of generally|

riate and accurate (appropriate and accurate
forms and language forms and
and quite functions, and generally
riate tone, style,  |[appropriate tone, style,
and features of  |register and features of
text types some text types
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The LPF for English Language (Writing

Content
Completing blanks in ﬁ'llitiux short texts to 'Writing short texts to 'Writing short texts to Writing texts to convey ‘riting texts to convey |\Writing texts to convey
short texts to convey convey simple but limited |convey simple convey simple simple information, ideas, rmation, ideas, information, ideas,
simple information information, ideas and ormation, ideas and rmation, ideas, personal experiences and experiences and |personal experiences and
centred around objects, rsonal experiences on  |personal experiences on  [personal experiences lopinions on familiar topics 5 on familiar opinions on familiar and
|people and actions iliar topics familiar topics and opinions on 'with some elaboration topics with elaboration  |less familiar topics with
familiar topics with elaboration
some elaboration
[Fomer [Pomter- Pomte: [Powte- Powter Ponters s
| Learners can, for example, \Learnerz can, for example, \Learner: can, for example, \Learnerz can, for example, | Learners can, for example, L earmerz can, for example, | Learmerz can, for example. \Learner: can, for example,
+  complete formminc +  wnte bref desenptions of + wnte and reply to shortand |+ write and reply to sunple +  write some formal letters 1o |+ write some fornuod lemers to [+ wmite formal letters for a range|s  write formal Jetters for a
expressions in greeting objects, people, places sunple letters to share letters to share personal make simple requests and make requests and of purposes qute effectively range of purposes
cards and bathday cards events personal exp expen enqumes applications with supportng efectvely
Getals * wntea range of texts to
+  bbel fiouharobjectzand |+ wnite nuple agns * wrte short and suzple + wnte aple descnphions *  wiite 2 range of ample texts dezcribe, recount, record, + wxite a range of texts for
amamals descrptions of objects, of objects, people, place: to dezenbe, reconnt, record, [+ wite 3 range of text: to eplin, propose, summance, vanous paposes with
*  pvea bref ending to sumple people, places and events and events with ome explun and propoze wath descnbe, recount, record, Teview, conyp upporting
*  wmte captions for dravangs tones detuls 20me supporting eplun, propoze and with supporting detasls quite effectively
about thear hikes and dislikes * wnte short and simple stores summanse with supporting effectvely
+ wmte ample stones * wnte stones mith 2 setang 2 detuls *  write stones with a clexr
=ople plot and sxple * wnte stonves wath a clear settng, 2 well-developed
+  wnte stones with 2 clear sethng, and development of plot and good
satting, and some devel and ck to ackueve |  charactensation to achseve
of plot and characters the pwpose qute effectvely the pupoze efectively
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ATM 2

Writing short
texts to convey
simple but
limited
iInformation,
iIdeas and
personal
experiences on
familiar topics

Content

ATM 4

Writing short
texts to convey
simple
iInformation,
Ideas, personal
experiences
and opinions
on familiar
topics with
some
elaboration

Progression of the Learning Outcomes
Activity 1 (Matching activity)

ATM 7

Writing texts to
convey
information,
Ideas, personal
experiences
and opinions on
familiar and less
familiar topics
with elaboration
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Progression of the Learning Outcomes

Content

Writing — ATM 2 Writing — ATM 3

Writing - ATM 4 Writing - ATM 5 Writing — ATM 6 Writing - ATM 7 Writing — ATM 8

Content
Completing blanks in __ |\Writing short texts to _ |Writing short texts to  |Writing short texts to  |Writing fexts to convey E!nm texts to convey  |Writing texts fo convey Titing texts to convey
short texts to convey iconvey simple but limited |convey simple convey simple simple information, ideas, finformation, ideas, information, ideas, ormation, ideas,
simple information information, ideas and information, ideas and  |information, ideas, ipersonal experiences and |[personal experiences and |personal experiences and [personal experiences
centred around objects, m:l experiences on  [personal experiences on |personal experiences opinions on familiar topicsjopinions on familiar opinions on familiar and d opinions on
people and actions iliar topics familiar topics and opinions on iwith some elaboration itopics with elaboration  (less familiar topics with iliar and less
familiar topics with elaboration r topics with
some elaboration isubstantial elaboration

Complexity of
information
and ideas

N\

A\

Familiarity
with topics

Length of texts
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The LPF for English Language (Writing)

ning

Dutcomes

rganisation

Putting words under [Putting ideas about a |Linking ideas quite Linking ideas quite ideas quite [Linking ideas quite Linking ideas coherently ing ideas coherently

appropriate headings/ topic in sentences coherently in a short text, |coherently in a short text, [coherently in some parts |coherently throughout the [throughout the text, and |throughout the text, and

topics or showing an awareness |and showing an awareness|of a text, and showing text, and showing showing appropriate showing effective overall
of overall organisation of |of overall organisation of [some overall organisation |appropriate overall overall organisation of organisation of ideas
lideas ideas of ideas organisation of ideas ideas

Leamers can, for exampl, L can, for ple \Learners can, for exampl L can, for wpl |Leamners can. for e L can, for exampl. L can, for example \Learners can, for example,

+  list out their favounte things |+ name people or things +  establish links usingsome [+  establish hnksusinga small |+ establish hinks within some |+  establish inks withinand |+ establish strong links within |+ establish strong links within
under different categones followed by zome sumple cobesive devices (ez. range of cobesive devices paragraphs wsing a range of across paragraphs using a and across paragraphs using and across paragraphs usang
(e.g. toys, food) descriptions about them simple connectives, with some consistency cobesive devices with some range of cohesive devices arange of cobesive devices 2 wide range of cohesive

consistency *  avange ideas in a short text
using sumple means (e.g. *  arange ideas in some +  amange ideas withmn and *  amange ideas within and +  amange ideas wathin and
*  amange 1deas mn a short text providing iliustrations or paragraphs using different across paragraphs using across paragraphs usng across paragraphs
using simple and linuted explanations) to show a means (e.g. using topic different means (e.g. different means (e.g using different means effectively
means (e.g. ng E lly clear focus sentences, proniding summansing, ing chimax companson and contrast, to engage the readers
events chronologically) to Justification, providing n stones) to show a suspense In stones) throughout the text
show a generally clear focus |+ structure the text using lutions to problens 2 Ily clear focus to show a clear focus
paragraphs, including a bref stonies) to show a generally +  structure the text effectively
introductory and/or clear focus *  structure the text quite *  structure the text coherently using an orgamsational
concluding statement coberently using an using an 153ty fi k(eg an
*  structure the text using = ronal fi k fra rk (e.2. an mtroduction that effectively
paragraphs, 1 an (e.2. mtroduction, body and mtroduction that onents the reader to the topic,
mtroduction, body and/or conclusion) onents the reader to the topic,| 2 body wath a clear focus and
conchuzion a body with a clear focus, logical progression of ideas,
and a conclusion that restates and a conclusion that
the topic) effectively remforces the
topic)
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Progression of the Learning Outcomes
Activity 1 (Matching activity)

Organisation

ATM 7
ATM 4 Linking ideas
. coherently
L|n_k|ng ideas throughout the
ATM 2 qu'ﬁe v text, and
coherently in a "
Putting ideas short text, and Zhomnﬁate
about a topic ‘ showing an ‘ Osgraﬁ)
in sentences awareness of .
overall organisation of

organisation of deas

Ideas
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Progression of the Learning Outcomes

Organisation

Writing - ATM 2 Writing - ATM 3 Writing - ATM 4 Writing - ATM 5

Putting words under tting ideas about a inking ideas quite

appropriate headings/  [topic in sentences coherently in a short text,

topics or showing an awareness
of overall organisation of
ideas

Writing — ATM 6 Writing — ATM 7 Writing - ATM 8

Organisation
Linking ideas quite inking ideas quite inki

ideas quite
coherently in a short text, |coherently in some parts |coherently throughout the
and showing an awareness|of a text, and showing text, and showing

of overall organisation of [some overall organisation |appropriate overall overall organisation of  [organisation of ideas
ideas of ideas organisation of ideas ideas

Linking ideas coherently |Linking ideas coherently
throughout the text, and |throughout the text, and
showing appropriate howing effective overall

Linkage between | Overall

ideas within and organisation of
\ across paragraphs EER




The LPF for English Language (Writing)

Writing — ATM 2

Writing - ATM 3

Writing — ATM 4

Writing — ATM 6

Writing — ATM 7

Writing — ATM 8

Using some simple words |Using some simple Using simple language Tsing : 2 a range of quite ﬁ!sinarngeofzmdly sing a wide range of Using a wide range of
quite appropriately, and ge forms and forms and functions, and |quite appnprhte nd appropriate and accurate [appropriate and accurate appropriate and accurate
showing an awareness of [functions, and simple simple formats quite te language forms (language forms and language forms and language forms and
some simple formats rimats quite appropriately and nd functions, and unctions, and quite functions, and generally functions, and
appropriately accurately showing an awareness of [appropriate tone, style, |appropriate tone, style, appropriate tone, style,
tone, style, register and  [register and features of  [register and features of register and features of a
|features of some text types [some text types some text fypes range of text types
[Powter [Powsers [Pos
| Learmers can. for example, \Learnersz cam. for example. Learners can. for example, \Learners car. for example, \Learners can, for example, | Learners can, for example, [Learmers can, for example,
*  use munly formuluc *  wse a range of formulne *  useasmall range of sumple |+ wse a suall range of +  use arange of vocabulxyon |+ use a range of vocabulary ¢ use a wade range of
% words or exgresions, ad wme ample vocabulary on fazuliar vocabulary on famulia topacs, famehar topacs, wath most on fazubar topics, with vocabulary oo fazubar and
short phyazes from school vocabulary oo fanuliar topacs, topacs, with some accuwacy with most words comectly words comrectly spelt and most words comrectly spelt, less fazubar topics, with
texts, with some woeds with some words comrectly = spelling and word speit and some word somm word collocations word colk F words conectly spelt, word
comectly spelt collocation collocations correct comect comest, and zome good collocations comect, and
chowe of words good chowe of words
. pu!hmof&nndlr +  we some nmple adjectves to |+ we a szmall range of +  use 3 range of adjectives’ . munaclad\vbsl
m approp dezcnibe thangs and feels d) to descnbe things| dj o desenb t chmfoum +  use arange of adverds/ * e vanous tenzes and the
phceumcads with zome consistency and feehing: with zome and compare with zome dverteal pazzve vosce for vanous
consistency consstency with Zome constency vanous pwpozes with consistency
*  wnte capatal and somall letters |+ wse mamly prezent functon: with conssstency
with conzistency i zze and tenze to descnbe prezent *  wea sl range of ¢+ weasmoll ange of adverbs’ |+ wse a range of tenzes and the *  uearange of styhstc
shape states and habitual actions adverbs to descnbe e dverd ‘c!meﬁwsm paszve vosce with zome +  uze arange of tenzes wath featuze: effectively to
with zome consistency and manner with some ¥ conzistency and the pazive support the pupose of text
consstency (e.g concession, purpose) voice with some
*  use umperatives to express with zome conwstency e modals for a range of conzstency
obligations and probubitions [+ use =1 conmmumcative finctions
with some consastency past (oinly fmliar verb b wse 3 szull range of tenzes with some consistency «  use modals for a range of
formys), prezent contizuows wath some consstency communscative functions
»  wuse line breaks and ordering and fiature tenzes with some [+ e come stylistic features with consistency
(e.z mumbers, bullets) in consistency +  use modals for some (e.z use headings and sub-
conmmumeative fmetons to clanfy *  use some styhistic features
*  use modals for some with consistency won) to support the 1o support the purpose of
*  wse z0me commnon commumicanve functions purpoze of text with some text with connstency
punchanon marks and (eg. talk about abilines, |+ show am awareness of using conastency
capitalisation with some obligations and some styhstic featwres (eg.
acwRyY profabinions) with scuse we dalogues in stones to
conzstency create mterest) to uPpot the
pwpoze of text
+  use appropnate salutation
and clomng n sumple letters [+ wie coumnon punchution
maks with accwacy
* e most of the common
punchation marks with
2008 ACCTACY
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Progression of the Learning Outcomes
Activity 1 (Matching activity)

ATM 2

Using some
simple
language forms
and functions,
and simple
formats quite
appropriately

=

Language and Style

ATM 4

Using a small
range of quite
appropriate and
accurate
language forms
and functions,
and showing an
awareness of
tone, style,
register and
features of
some text types

ATM 7

Using a wide
range of
generally
appropriate and
accurate
language forms
and functions,
and generally
appropriate tone,
style, reqister
and features of a
range of text

types

18



Progression of the Learning Outcomes

Language and Style

Writing — ATM 4 Writing - ATM 5 Writing — ATM 6

Writing - ATM 1 Writing - ATM 2 Writing - ATM 3

Writing - ATM 7

Language and style
|Using some simple words [Using some simple

Using simple language 'sing a small range of Jsing a range of quite Using a range of generally [Using a wide range of Using a wide range of
quite appropriately, and ge forms and forms and functions, and te appropriate and ropriate and accurate [appropriate and accurate
showing an awareness of ctions, and simple simple formats quite te language forms
some simple formats

v appropriate and [appropriate and accurate
ge forms and language forms and
formats quite appropriately and functions, and

ctions, and quite functions, and generally
propriately accurately

wing an awareness of ropriate tone, style,
style, register and ter and features of
eatures of some text types € text types

appropriate tone, style,
register and features of
SOme text types

Language forms and

functions used at
different levels of writing

\
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Structure of the LPF
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Use of the
LPF for Writing



Curriculum Planning

& Providing a common
“language” and “tool” to
facilitate professional
discussions among
teachers

The learning, teaching & assessment
cycle




Curriculum Planning

& Ensuring that the range of tasks provided in the school writing

programme covers a variety of purposes and text types

& Developing students’ writing skills and strategies across levels

An example

-

Primary

Content (ATMs 4-6)
Organisation (ATMs 4-6)

Language & Style (ATMs 3-5)

Junior
Secondary

/

&

Senior
Secondary
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Curriculum Planning
& Enhancing the interface across key stages

Curriculum Expectations in Literacy Development (English Language)

Primary “ Junior Secondary “ Senior Secondary

* Learning topics with
contexts related to their
everyday life and formal

Learning topics with * Learning topics with

contexts related to their contexts related to their

daily experience everyday life and some

formal situations situations

Reading & writing simple || * Reading & writing texts * Reading & writing

texts

* Understanding,
interpreting, analysing &

evaluating a variety of

texts

* Understanding, interpreting
& analysing different texts

Understanding &
constructing meaning from

texts

Formality / Text complexity / Thinking skills



Curriculum Planning
& Enhancing the interface across key stages

T -

Listening Readmg

Academic
Language COntent

across awareness
the Curriculum JH
+
Academic
language
awareness

Whole-school Language Polic

-

To enrich the
language
environment

To increase

students’
opportunities
to use
English

‘ Optimising English Language

The Fine-tuned MOI Arrangements
@ English Extended Learning Activities (ELA)
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Curriculum Planning
# Enhancing the interface across key stages

Writing across the Curriculum

Context Integrated Science

Rhetorical function To compare/contrast

Related language items

Both, Like / Unlike, But

Similarities:

() Both respiration and burning have the same word equation.
=

‘W R g )./ ol o % f o A
(b) \ Ko vecpimTion , Aurmivg st o P!"J QUACLS  (aliM|
— ' A /
o
_j.(}..’\f/_"?u._._- o ..J e ————— I——
\ (
. Differences
') fl {/ vy oo f R | ,.' ] 2
(c) JA lce LY n G VZ«)P(.'J« (O Con, He. contraled:
: JN) 4 Lol dd o Y "
{ _ | J ! | g
(d Buyning Ot uRIne XA collS  hul respiral
( ) - - - - ) AL G . - 4 :
@ ¥ = ‘
oy < ) o . . (| v -
QLCOYS  hsiQ€  Lahg cplis: : =
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Curriculum Planning

# Enhancing the interface across key stages

Writing across the Curriculum

Context

Rhetorical function

Related language items

History

To compare/contrast

but, bigger (comparative adjective),

however, while

compare the conditions before and after the Industrial Revolution.

. foloe the Ingustual hovdntim . the foms wore sl bot afler

the vevduation  the Jhews kmm__l'uov

2. _[;q__\( Tvarnglled o &gt Ow ho-sehagk 0~ in (laches l"jogbﬂﬂ

yoadetion  fo~entr, Pogolc 1rg- eligd on Ste fiseshiper ool callugn foglng ¢ afler the
rw“"‘l'-
3. Ariwals ond wpter Q& A ulre SOurtes of pug- ay beloe fhe

Pt \Jale S Mm_s&_w__az”w—w”‘
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Curriculum Planning

# Enhancing the interface across key stages

An example

-

Primary

\

.

Providing opportunities to support students
in Writing across the Curriculum

ot
imple ion tormaton. e, fformation, dev,
mpie oo formasion, devs 3ad  nformation,less and s, ;
oo and acsions i s i opcs apic
,:.a......,..- [shoraion i opcs wi
- : ol
= T _h] [ oo frcplc sz frcaple. [l con o vmpl | Lasr o o gl [ o o i
vy || S pu s e ooty e et | nagoipape
prcperri-tir R s ey, | — s =
i e
i e i | sl T L S e —— i
= s T e s =
s g s | s il ot iy oo priol ey
B = = T | S e | By .
fteriabina o desnd g Tk
L e
ity T -yt
s setacer | Tt |
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Curriculum Planning

# Enhancing the interface across key stages

Writing — ATM 4

Writing — ATM 5

Writing — ATM 6
Content

Writing — ATM 7

Writing — ATM 8

Writing short texts to
convey simple
information, ideas,
personal experiences
and opinions on
familiar topics with
some elaboration

\Writing texts to convey
simple information,
ideas, personal
experiences and opinions
on familiar topics with
some elaboration

Writing texts to convey
information, ideas,
personal experiences and
opinions on familiar
topics with elaboration

\Writing texts to convey
information, ideas,
personal experiences
and opinions on
familiar and less
familiar topics with
elaboration

\Writing texts to convey
information, ideas,
personal experiences and
opinions on familiar and
less familiar topics with
substantial elaboration

Pointers
Learners can, for example,

Pointers
Learners can, for example,

Pointers
Learners can, for example,

Pointers
Learners can, for example,

Pointers
Learners can, for example,

. write and reply to
simple letters to
share personal
experiences

« write some formal
letters to make simple
requests and enquiries

write some formal letters
to make requests and
applications with
supporting details

write formal letters for
a range of purposes
quite effectively

write formal letters for a
range of purposes
effectively

write simple
descriptions of
objects, people,
places and events
with some details

- write a range of simple
texts to describe,
recount, record,
explain and propose
with some supporting
details

write a range of texts to
describe, recount,
record, explain, propose
and summarise with
supporting details

write a range of texts

to describe, recount,

record, exelain,
RLOROSE. summarise,,
Leview. compare and
contrast with
— .
supporting details
quite effectively

write a range of texts for
various purposes with
supporting details
effectively

Increase in
formality

Writing
for
different
purposes

The
learning &
teaching of
rhetorical

functions
29



Curriculum Planning
# Enhancing the interface across key stages

Examples of Rhetorical Functions and their Related Language Items

Commonly Found across KLAs

Examples of

Rhétorical Functions Language Items (Examples) Examples

Comparing/Contrasting | “However”, “on the contrary”,| Some historians think that the paintings had
“similarly” entertainment functions. However; these paintings

were usually found at...(PSHE)

Sequencing “After”, “before”, “then” Clean the food thoroughly before cooking ...(TE)

Explaining “Since”, “because of”, “as a | As a result, more sulphur dioxide is produced...(SE)
result (of)”

Describing Adjectives, relative clauses | Larger current makes the bulb brighter ... (SE)

Defining “Refers to”, “is known as” Osmosis refers to the diffusion of fluid...(SE)

Making suggestions “Can™, “may”, “suggest” The government can make better use of the land

through...(PSHE)

“suppose”

Giving instructions Imperatives List the characteristics of the four phases in the long
jump...(PE)

Presenting facts Present tense A computer system consists of...(TE)

Presenting past events | Past tense The waltz was originally a peasant dance in
Austria...(AE)

Making assumption Conditional clauses, “Jef”, Suppose Jane’s salary is $10,000 now. What is the

percentage of ... (ME)

Note: Key Learning Areas

ME: Mathematics Education; PSHE: Personal, Social and Humanities Education;
SE: Science Education; TE: Technology Education; AE: Arts Education;
PE: Physical Education

CDC Supplement to the
English Language
Education Key Learning
Area Curriculum Guide
(Secondary 1 — 3) 2018
— Chapter 6

More examples

° 8 ©
we | Ty

C "

through Promoting

Readingand Writing

across the Curriculum
in the Junior Secondary English Classroom

EPT——
6 <
o €



https://drive.google.com/file/d/1Kwwh272S0NAJmq_3LsOXa2E-ljG-nB34/view

Curriculum Planning
# Enhancing the interface across key stages

An example

ATM 7.2

Writing objectives

write a range of texts to
describe, recount, record,
explain, propose, summarise,

review, compare and contrast

with supporting details quite
effectively

Integrating Writing across the Curriculum in the

English Language Curriculum

Writing — ATM 6

Writing — ATM 7
Content

Writing — ATM 8

\Writing texts to convey
information, ideas,
personal experiences and
opinions on familiar
topics with elaboration

\Writing texts to convey
information, ideas,
personal experiences
and opinions on
familiar and less
familiar topics with
elaboration

\Writing texts to convey
information, ideas,
personal experiences and
opinions on familiar and
less familiar topics with
substantial elaboration

Pointers
Learners can, for example,

write some formal letters|.

to make requests and
applications with
supporting details

describe, recount,
record, explain, propose
and summarise with
supporting details

Pointers
Learners can, for example,

a range of purposes
quite effectively

write a range of textsto .

o )
write a range of texts

to describe, recount,
record, explain,
propose, summarise,
review, compare and
contrast with
supporting details

L quite effectively y

write formal letters for |-

Pointers
Learners can, for example,

write formal letters for a
range of purposes
effectively

write a range of texts for
various purposes with
supporting details
effectively
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Curriculum Planning

# Enhancing the interface across key stages

Activity 2

Chinese or Western Parenting: Which is Best for You?

...Ms Chua was both too strict with her children and too
critical of western parenting methods...

...Instead, they said that “good parents make sure their
children get top grades™...

...Other studies show that, compared to western parents,
Chinese parents spend 10 times longer every day doing
homework and other academic activities with their
children...

...Chinese parents, however, believe that they know best
for their children, and therefore make their choices of
activities and courses of study for them...Chinese
parents, on the other hand, believe that their children
can...

Source: ELE KLA CG 2017 (Example 2)
http://www.edb.gov.hk/eleklacgexamples

In groups, discuss how
teachers can make use of this
text in the English lessons to
support students in learning
across the curriculum?
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Curriculum Planning
# Enhancing the interface across key stages

Integrating Writing across the Curriculum in the English Language Curriculum, e.g.

After reading

3. Complete the Venn diagram with the information in the box below / using information from the passage > th e rh eto rl Cal fu n Ctl O n “to
Chinese parents Western parents com pal'e/ contrast”.

Making use of a graphic
organiser (i.e. a Venn diagram) to
deconstruct

» the main ideas of the reading
text; and

i 1. Don’t allow children to do sports or drama 2. Believe that learning should be fun

3. Believe that they know what is best for their children

4. Have strong beliefs about parenting 5. Want their children to feel good about themselves

6. Accept that their children’s academic performance may not be excellent )

1
' 7. Want to do what's best for their children 8. Allow children a free choice of interests and activities

9. Think that academic results are the most important 10, Criticise their children to motivate them




Curriculum Planning

Enhancing the interface across key stages

Making use of a graphic organiser (i.e. a Venn diagram) to deconstruct

» the main ideas of the reading text; and

After reading

l Focussing on Content

3. Complete the Venn diagram with the information in the box below / using irformation from the passage

Chinese parents Western parents
To compare:

A

\ — the differences between
\) Chinese and western parents

a

» the similarities between
Chinese and western parents

: 1. Don’t allow children to do sports or drama 2. Believe that learning should be fun
3. Believe that they know what is best for their children

i 4. Have strong beliefs about parenting 5. Want their children to feel good about themselves

-1: 6. Accept that their children’s academic performance may not be excellent : ° t h € main | d €as Of t h S
1

1 .

5' 7. Want to do what's best for their children 8. Allow children a free choice of interests and activitie: rea d | n g teXt

i 9. Think that academic results are the most important 10. Criticise their children to motivate them




Curriculum Planning
& Enhancing the interface across key stages | rocussing on Language

Drawing students’ attention to

» the communicative / rhetorical function, i.e. “to compare/contrast”

”» 1]

» the related language items, e.g. “both”, “compared to”, “more/-

”» 1]

er...than”, “however / but”, “on the other hand”

Chinese or Western Parenting: Which is Best for You?

...Ms Chua was both too strict with her children and too critical of western
parenting methods...

...Instead, they said that “good parents make sure their children get top grades”...
...Other studies show that, compared to western parents, Chinese parents spend 10

times longer every day doing homework and other academic activities with their
children...

...Chinese parents, however, believe that they know best for their children, and
therefore make their choices of activities and courses of study for them...Chinese
parents, on the other hand, believe that their children can...

Source: ELE KLA CG 2017 (Example 2)
http://www.edb.gov.hk/eleklacgexamples
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Curriculum Planning
# Enhancing the interface across key stages

Integrating Writing across the Curriculum in the English Language Curriculum, e.g.

You can use the Venn diagram below to organise your ideas:

Amy Chua’s “typical” Chinese parents  vs My parents / most parents in Hong Kong

0 Useful expressions

¢ Similarities

¢ Both types of parents....

_ Like the “typical “ Chinese parents, my parents also......

' Differences

¢ By contrast,...

+ Onthe other hand

: However

+ Compared to Western parents, Chinese parents are much stricter
Instead of making me play music, they let me do sports

......................

Guiding students to plan for their
writing task using a Venn diagram
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Apply the language items to compare the different views
and behaviour between Amy’s parents and the students’

parents in the writing task
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Curriculum Planning
# Enhancing the interface across key stages

Curriculum Mapping

Secondary 2

English Language

History

Science

Learning and
teaching strategies

Use of visual representation (e.g. a Venn diagram) to help students deconstruct the text

Rhetorical functions

To compare/contrast

Language items

Showing similarities Showing differences

Both, like, similarly Unlike, while, however/but, instead of

Teaching focus

Introducing the forms and functions
of the target language items

Reinforcing the use of the target language items

Topic

Cultures of the World

Industrial Revolution

Respiration

Providing relevant
contexts for the
application of the
target language
items (e.g.)

“Unlike western parents, Hong
Kong parents tend to focus much
on their children's academic
performance...”

“Water power was a
source of energy before the
Industrial Revolution,
while the steam engine has
become an important
source of energy after the
Revolution...”

“Like respiration,
burning also produces
heat energy...”
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Learning, Teaching and Assessment

Adopting a Process Approach

(1) Identifying students’
strengths & areas for
improvement & setting
writing objectives

38



Learning, Teaching and Assessment

# (1) Identifying students’ strengths & areas for improvement & setting writing objectives

ldentifying

Students’
Strengths &

Areas for
Improvement

Identifying writing

skills and strategies that

/ need to be further stretched

itl— need to be supported

need to be given opportunities
8 for development

An example
Writing — ATM 4

Writing —ATM 5
Content

Writing — ATM 6

\Writing short texts to
convey simple
information, ideas,
personal experiences
and opinions on

\Writing texts to convey
simple information, ideas,
personal experiences and
opinions on familiar
topics with some

Writing texts to convey
information, ideas,
personal experiences
and opinions on familiar
topics with elaboration

.« gvrite simple
ﬂscriptions of

Learners can, for example,

- #nrite and reply to
ﬂmple letters to

share personal
experiences

objects, people,
places and events

y

familiar topics with elaboration
some elaboration
Pointers Pointers Pointers

Learners can, for example,

write some formal
letters to make simple
requests and enquiries

write a range of simple
texts to describe,

and propose with some
supporting details

with some details

«Write simple stories

write stories with a
setting, a simple plot
and simple
characterisation

- Wvrite a range of texts to
recount, record, explai describe, recount,

Learners can, for example,

- write some formal
letters to make requests
and applications with
supporting details

record, explain, propose
and summarise with
supporting details

-4 write stories with a clear
setting, and some
development of plot and
characters
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Learning, Teaching and Assessment

# (1) Identifying students’ strengths & areas for improvement & setting writing objectives

ldentifying

Students’
Strengths &

Areas for
Improvement

Identifying writing

skills and strategies that

/ need to be further stretched

itl— need to be supported

need to be given opportunities
8 for development

An example

Writing — ATM 4

Writing —ATM 5
Organisation

Writing — ATM 6

Linking ideas quite
coherently in a short text,
and showing an
awareness of overall
organisation of ideas

Linking ideas quite
coherently in some parts
of a text, and showing
some overall organisation
of ideas

Linking ideas quite
coherently throughout
the text, and showing
appropriate overall
organisation of ideas

Pointers
Learners can, for example,

establish links using
a small range of
cohesive devices
with some
consistency

arrange ideas in a
short text using
simple means (e.g.
providing
illustrations or
explanations) to
show a generally
clear focus

Y

&

Pointers
Learners can, for example,

O establish links within
some paragraphs
using a range of
cohesive devices with
some consistency

different means (e.g.
using topic sentences,
providing
justification,
providing resolutions
to problems in

Pointers
Learners can, for example,

x establish links within
and across paragraphs
using a range of
cohesive devices with
some consistency

arrange ideas in somw arrange ideas within
paragraphs using and across paragraphs

using different means
(e.g. summarising,
creating climax in
stories) to show a
generally clear focus

stories) to show a

generally clear foci%
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Learning, Teaching and Assessment

# (1) Identifying students’ strengths & areas for improvement & setting writing objectives

ldentifying \
Students’
Strengths &

Areas for
Improvement )
o'\
55«":‘3;.

skills and strategies that

/ need to be further stretched

ijl— need to be supported

) need to be given
= opportunities for development

An example

Writing — ATM 3

Writing — ATM 4
Language and style

Writing —ATM 5

Using simple language forms
and functions, and simple
formats quite appropriately
and accurately

Using a small range of quite
appropriate and accurate
language forms and functions,
and showing an awareness of
tone, style, register and
features of some text types

Using a range of quite
appropriate and accurate
language forms and
functions, and quite
appropriate tone, style,
register and features of some
text types

Pointers
Learners can, for example,

use a small range of simplwse a range of adjectives/

vocabulary on familiar
topics, with some accuracy
in spelling and word
collocation

use simple present, simple
past (mainly familiar verb
forms), present continuous

Pointers
Learners can, for example,

adjective phrases to describe
and compare with some
consistency

fse a small range of tenses
with some consistency

Pointers
Learners can, for example,

XUse a range of vocabulary

on familiar topics, with
most words correctly spelt
and some word collocations
correct

use a range of tenses and
the passive voice with some
consistency

and future tenses with som
consistency

use appropriate salutation
and closing in simple lette

«#/Show an awareness of using
some stylistic features (e.g.
use dialogues in stories to
create interest) to support the
purpose of text

»_Juse some stylistic features

= (e.g. use headings and sub-
headings to clarify
presentation) to support the
purpose of text with some

consistency
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Learning, Teaching and Assessment

Adopting a Process Approach

(2) Setting task-specific
assessment criteria and
designing writing activities
to help students achieve

A L the assessment criteria
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Learning and Teaching

# (2) Setting task-specific assessment criteria and designing writing activities to

help students achieve the assessment criteria
Activity 3F (Pre-writing)

Think about the main characters and the key events of the rhyme “Little Red
Riding Hood and the Wolf” and record your ideas in the plot diagram.

Drawing students’ attention
to the characterisation
framework

A Character Map

What does
the
character
look like?

How does

the
character
act?

What
happened
to the
character?

Content

ATM 5.3
write stories with a
setting, a simple plot
and simple
characterisation

)
a8
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Learning and Teaching

& (2) Setting task-specific assessment criteria and designing writing activities to

help students achieve the assessment criteria Content
Activity 3F (Pre-writin N
tivity 3F (Pre-writing) ATM 5.3
Think about the main characters and the key events of the rhyme “Little Red

write stories with a

Riding Hood and the Wolf” and record your ideas in the plot diagram. setting, a simple plot

and simple
characterisation
/4
A Character Map —| N
%"7'
i d ith D
WEREY  * oot aetne ¢ afumycreaturewith . dressed in her cap,
the beginning) big eyes, big ears, a not feeling well
big nose and big,
Chara_Cter - wearing a wolfskin coat sharp teeth
look like? and carrying a pistol
(near the end)
How does . - .
the tough, hung_ry, * terrified,
character powerful, cunncljng, crying out
smart greeay
What « visited her * ate grandma, - eaten by
happened grandma; » pretended to be the wolf
to the « shot the wolf grandma; 4

» shot dead by Little
Red Riding Hood

character?

dead



Learning and Teaching

& (2) Setting task-specific assessment criteria and designing writing activities to

help students achieve the assessment criteria Content Organisation Language & Style
/AT /ATMN /ATM
5.3 5.2 4.6
o !‘\F _-I!\ . ol '\ .

Activity 4 (While-writing) 5 N N
Rewrite a specific part of the rhyme “Little Red Riding Hood & the Wolf” with creativity. Fill in the

blanks using your knowledge about rhyme if possible.

Little Red Riding Hood |and the Vm ( Winnie ) and the Wolf
_ Finally, Wolfie decided to declare his love to his
dream girl, __ Winnie . Hoping to draw her
: attention...
He quickly put on Grandma's clothes _ :
He dressed himself i coat and hat He quickly put on hip-hop clothes
He p He dressed himself in _jeans and hat
: : He put on shoes, and after that
He even S, , ,
his broth t
Then sat himself iniGrandma's chair] He even Wears ISCO;()elehS() %
In camd the little girl in red Then sat h”?ﬁﬁ'ér'gam T ir? "
She stopped. She stared. And then she said, I CEme 9 .
"Whave, Grandma." She stopg)ieds.trsor;]e sgrar{]esd. And then she s_ald,
"Al the better tdhear you with]" the Wolf replied| , “What 22722 20 _you have, Wolfie
"Whatlgreat hig eyes lou have, Grandma.” All the better to U9 Y " the wolf replied.
" said Little Red Riding Hood. "What _charming lips _you have, Wolfie."
"All the better td see you with|” the Wolf replied. said__ Winnie _
"All the better to KISS you with » the wolf replied. i,

He sat there watching her and smiled. _ _
He thought, I'm going td_eat this child. He sat there watching her and smiled.
He thought, I'm going to _ask her out



Learning, Teaching and Assessment

Adopting a Process Approach
h

(3) Providing effective
feedback to guide students to
make improvement to their
writing drafts
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Assessment

& (3) Providing effective feedback to guide students to make improvement to their
writing drafts

Promoting Assessment for / as Learning

Where are the students going?
« Identifying learning goals and assessment criteria
* Using examples & models of strong & weak work

Goal What do the students need to do in order
T to get there?

* Equipping students with the skills and
strategies through targeted instruction and
guidance

* Providing quality feedback that helps
students progress further

* Engaging students in self-reflection & letting
them keep track of their own learning

Where are the students now?
« Understanding students’ learning performance through a variety of assessment activities,
e.g. self-, peer-, teacher assessment

Adapted from: Chappius, J. (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32]
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Assessment

& (3) Providing effective feedback to guide students to make improvement to their
writing drafts

Promoting Assessment for / as Learning

.
“Goal
»

Where are the students now?

Understanding students’ learning performance through a variety of assessment activities,
e.g. self-, peer-, teacher assessment

Adapted from: Chappius, J. (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32]
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Assessment

& (3) Providing effective feedback to guide students to make improvement to their
writing drafts

Where are the students now?

Identifying learning objectives /  Developing Task-specific Understanding students’ writing
goals and assessment criteria Assessment Forms performance through a variety
with reference to the LPF of assessment activities (e.g.
self-, peer-, teacher
assessment)
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Assessment

& (3) Providing effective feedback to guide students to make improvement to their
writing drafts

Where are the students going?

An Example
Writing an Imaginative Story Collecting Assessment Data

PathSebrocion r—= * Understanding students’ performance
S ; in their 15t drafts
e Collecting data from students’ self-

/peer-assessment forms

Process Writing

Conte€nt

ATM 5 2 e Adjusting the learning goal / objective
Wrfte a rangs of for the 2" draft, i.e. writing with
simple texts with supporting details

some supporting
\ details

e Teaching the learning strategies to
help students write with supporting
details
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Assessment

& (3) Providing effective feedback to guide students to make improvement to their
writing drafts

Promoting Assessment for / as Learning

Where are the students going?
« Identifying learning goals and assessment criteria
* Using examples & models of strong & weak work

oy,
“Goal
|

Adapted from: Chappius, J. (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32]
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Assessment

& (3) Providing effective feedback to guide students to make improvement to their

writing drafts
Where are the students going?

Providing reference points for the assessment criteria using models of good work\

1 using adjectives
2 using relative clauses (who / which / that)

3 using figurative language (e.g. simile, metaphor, personification)

4  using prepositional phrase /

Teachers’ Role

An Invisible Adventure with my Friend

One afternoon, my best friend, Jane, and | left school and saw this

catchy poster “Coca Cola! Buy one get one free!” outside the nearby

fast food shop. Jane and | decided to try it together. Jane wondered,

‘It smelt like medicine!” “Oh, it's the new taste, cherry coke!”

explained the shopkeeper. We had a funny feeling. The drink was

dancing Iinside our stomach! Our adventure started after we had

finished the drink which | never thought | would try! >



Assessment

& (3) Providing effective feedback to guide students to make improvement to their
writing drafts

Promoting Assessment for / as Learning

=) What do the students need to do in order
h to get there?

“Goal
»

* Equipping students with the skills and
strategies through targeted instruction and
guidance

* Providing quality feedback that helps
students progress further

* Engaging students in self-reflection & letting
them keep track of their own learning

53
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Assessment

& (3) Providing effective feedback to guide students to make improvement to their

writing drafts
What do the students need to do in order to get there?

Equipping students with the skills and strategies through targeted instruction

1 using adjectives
2 using relative clauses (who / which / that)

3 using figurative language (e.g. simile, metaphor, personification)

~

Teachers’ Role \ 4  using prepositional phrase
. N Language & Style Language & Style
Activity 5 (Post-writing) ﬁw‘“ N [
Improve the following paragraph by applying the strategies above. glhtt’jdl; ey
o Eaienty e
The Magical Fortune Cookie " L

(3 <
Ty, ""4@

It was a school day. | paid attention in the lessons as | always did. At receg‘é time, | went

to the tuck shop and bought myself some snacks as usual. However, something

happened. My classmate, Jacky, whispered in my ears, “You don’t have to buy snacks
today, you can have this!” | opened the package and found that it was a fortune cookie!

| found a note “Close your eyes and make a wish!”
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Assessment

& (3) Providing effective feedback to guide students to make improvement to their

writing drafts
What do the students need to do in order to get there?

Equipping students with the skills and strategies through targeted instruction \

1 using adjectives
2 using relative clauses (who / which / that)

3 using figurative language (e.g. simile, metaphor, personification)

Teachers’ Role \ 4  using prepositional phrase ),
Language & Style Language & Style
Activity 5 (Post-writing) ﬁu \ €T
Improve the following paragraph by applying the strategies above. | ‘e to e e
some consistency create interest) to
The Magical Fortune Cookie 2" e

. . . 4..,4,‘,‘ . l%-"xv,‘.
It was a usual school day. | paid good attention in the lessons as | always did. At recess”

time, | went to the tuck shop and bought myself some snacks as usual. However,
something unusual happened. My classmate, Jacky, who is a shy cunning fox, whispered
in my ears, “You don’t have to buy snacks today, you can have this!” | opened the
package and found that it was a fortune cookie! | found note inside the cookie, “Close

n
!

your eyes and make a wish
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Use of the
LPF for Speaking



The LPF for English Language (Speaking)

Speaking - ATM 1

Speaking - ATM 2 Speaking — ATM 3 Speaking - ATM 4 Speaking - ATM 5

1 eamninn Oitcomes

Speaking - ATM 6 Speaking - ATM 7 Speaking - ATM 8

ontent, organisation and communication strat
Engaging in classroom  [Providing and Organising, presenting Organising, presenting (Organising, presenting (Organising, presenting rganising, presenting  (Organising, presenting
routines, and providing |exchanging some simple |and exchanging some and exchanging simple nd exchanging simple and exchanging nd exchanging and exchanging
a short, straightforward [(information, ideas and  [simple information, ideas [information, ideas, linformation, ideas, information, ideas, ormation, ideas, information, ideas,
item of information personal experiences on |and personal experiences |personal experiences and [personal experiences and [personal experiences ersonal experiences personal experiences and
centred around objects, |familiar topics quite on familiar topics quite  |opinions on familiar lopinions on familiar and opinions on nd opinions on familiar |opinions on familiar and
people and actions clearly, relving at times  [clearly, and using topics quite clearlv, and  [topics with some familiar topics with nd less familiar topics  [less familiar topics with
on non-verbal formulaic expressions to  |using formulaic lelaboration quite clearly, [some elaboration quite [with some elaboration |elaboration clearly, and
expressions facilitate communication |expressions to facilitate nd using a small range clearly, and using a iclearly, and using a using a wide range of
communication f formulaic range of formulaic range of communication (communication strategies
lcommunication strategies |communication strategies to achieve desired effects
strategies
[Pointers Pomters |Pointers Pointers [Pointers [Pomrers [Pointers Pointers
\Learners can, for exampie. | Learners can, for example, \Learners can, for example, Leamers can, for example, \Learners can, for exampie, \Learners can, for example, [Learners can, for exampie, \Learners can, for example.
+  exchange simple greetings |-  express and respond to open, maintain and close +  open, mamtain and close +  sustain conversational +  sustain conversational - sustain conversational +  extend conversational
and farewells thanks and apologies short and simple interactions simple interactions (e.g. exchanges by asking and exchanges and contmbute exchanges and conmbute exchanges and make
(e.g. making and answering asking and giving responding to follow-up to discussions on familiar to discussions on less significant contributions in
+  make simple requests «  accept or decline offers simple and strucrured directions) using mainly questions (e.z discussing the topics (e.g. planning and familiar topics (e.g. discussions on a variety of
telephone calls) using mainly formulaic expressions arrangements for a class carTying out a project planning and carrying out a topics, using negotiation
+ sutetheirownnameand |-  ask and answer questions formmlaic expressions party), requesting repetition about festivals), seeking project on genetically skills to solve problems or
age in very short, common +  give simple presentations or clarification as appropriate further information, modified food) in addition reach consensus
social exchanges (e.g. give short and simple on topics of personal acknowledging and to familiar ones. leading
+  name some objects, buying and selling) instructions to complete a choice, mainly based on g give presentations on encouraging others’ and redirecting discussions |- give presentations on both
animals and colours task (e.g. making a information from familiar topics with some contributions as as appropriate familiar and less familiar
. give bnief descniptions of sandwich) prepared scripts elaboration, adding signals to approprate topics with elaboraton on
+  express hikes and dislikes objects, people or places in mark the beginning and the -  give presentations on both appropriate aspects, adding
show-and-tell activities retell 2 small partof a +  express simple opinions end +  give presentations on familiar and less familiar some spontaneous remarks as
familiar story heard in class about a topic of interest familiar topics with some topics with some appropriate
~  role play scripts from - express opinions abouta lab on appropri laboration on approp
short, simple fables and respond to characters and +  recount simple events by topic of interest with some aspects, repeating the key aspects, rephrasing the key |« present persuasive views
stories events in familiar stories providing a clear Teasons points as appropriate points as appropnate with elaboration and
through making some simple sequence Jusaficaton
~  give brief and simple evaluative remarks -+ recount events by providing |-  expressopinions abouta |-  present views and
personal responses to the «  retell simple and famuliar details of who, what, when, topic of interest, with arguments with reasons +  put forward arguments and
characters or events in stories where and/or why supporting evidence (e.g. and illuszations, refute opposing points of
stories read m class source, data, quotes) summansiag or view with justification
+  respond to characters and - summarise part of a text (e.2. reformmlating for the
events in familiar stories a story or an article) - summarise a text benefit of others +  paraphrase the content of oral
through describing own e and written texts for various
related experiences and - respondtocharactersand |- respond to characters, - swmmanse different purposes (e.g. clanification
making simple evaluative events in simple imaginative events and issues in viewpoints in a discussion and recapirtulation)
remarks and namative texts (e.g. imaginative and narrative
films, short stories) through texts through giving some | respond to characters, - respond to characters, events,
making predictions and evaluative comments events, issues and themes issues and themes in
simple evaluatve remarks in imaginative and imaginatve and narrative
narrative texts through texts through giving
giving evaluative substantial evaluative
comments comments
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Progression of the Learning Outcomes

Content, Organisation and Communication Strategies

ATM 2

Providing and
exchanging some
simple information,
ideas and personal
experiences on
familiar topics quite
clearly, relying at times
on non-verbal
expressions

=

ATM 4

Organising,

presenting and
exchanging

simple information,
ideas, personal
experiences and
opinions on familiar
topics quite clearly, and
using formulaic
expressions to facilitate
communication

-

ATM 7
Organising,
presenting and
exchanging information,
ideas, personal
experiences and
opinions on familiar
topics and less familiar
topics with some
elaboration clearly, and
using a range of
communication
strategies

Depth of processing

"

Text complexity

topics

Familiarity with

Range & application |
of speaking
strategies
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The LPF for English Language (Speaking)

Language

Using predominantly Using some simple Using some simple Using simple lan range of Using a range of sing a range of Using a wide range of

formulaic language and |language forms and language forms and forms and functions quite |[language forms and language forms and guage forms and language forms and

simple words quite functions quite functions quite appropriately and unctions quite functions quite unctions generally functions generally
appropriately appropriately appropriately and accurately ppropriately and appropriately and ppropriately and appropriately and
accurately ccurately accurately ccurately accurately

[Pointers |Pomters [Pointers Pointers [Pointers Pomters [Pormters [Pointers

\Learners can, for ) | Learners can, for npie. \Learners can, for example, | Leamers can, for pie. \Learners can, for 17 Lo can, for 1Pl \Learners can, for P \Learners can. for exampie,

+  use simple formulaic +  useasmall range of +  usearange of formulaic +  use arange of formulaic +  usearange of formulaic + usearangeofformmlaic |- wusearange of vocabulary |-  usea wide range of
expressions to engage in formmlaic expressions, and expressions, and some simple expressions, and a small expressions, and a small expressions, and a range on familiar and less vocabulary, with some good
classroom routines (e.2. some simple vocabulary vocabulary on familiar topics range of simple vocabulary range of vocabulary on of vocabulary on familiar familiar topics, appropriate choice of words on familiar
"How are you? "/ "I'm fine, from school texts (e.g. family, school) in on familiar topics in familiar topics in open-ended topics with an awareness to the level of formality and less familiar topics,
thank you.", ‘Pardon?’, structured dialogues (e.g. structured dialogues dialogues of formality appropriate to the level of
“May I go 1o the toilet, +  ask and answer some A: Hello. May 1 speak to - ask a range of questions formality
pleaze?”) simple questions with a Tony, please? +  ask “‘Wh’ questions with +  ask ‘Wh’ questions with +  ask a range of questons including indirect

formmlaic stem (e.g. Ts it B: Speaking. some consistency some consistency including indirect questions in conversations |-  use a range of tenses, and

+  use some high-frequency red?”/ Yes, itis.”, ‘Whatis A: This is Peter. Are you questions in conversatons and group discussions with active/passive voice for
function words (including it?"/ ‘Its a dike.”) coming to my house thiz |+  use familiar past tense verb |+ use a small range of tenses to and group discussions consistency various purposes with
mainly pronouns, articles Sarurday? forms with some consistency refer to past, present and with some consistency consistency
and auxiliary verbs) and +  produce simple phrases B: YesIam. future events with some +  usearange of tenses, and
simple conteat words and short sentences A: Ok See you then. +  use modals for some coasistency +  useasmall range of active/passive voice for +  use some rhetorical devices
(including mainly nouns, involving repetition or B: See you.) communicative functions tenses and active/passive various purposes with (e.g. conditional, rhetorical
verbs and adjectives) to listing (e.g. 7 iike bananas, with some consistency - use modals for a small range voice to refer to past, some consistency questions and exaggeration)
respond to simple questons apple: and oranges.”) »  ask “Yes'No’ and simple of communicative functions present and future events for emphatic and persuasive

‘Wh' questions withsome |+ use simple adjectives/ with some consistency with some coasistency +  use modals for a range of pwposes

+  use mainly single-word +  use mainly simple present consistency adjectuve phrases to describe communicative functions
utterances or short phrases tense to describe present things and feelings with *  usea small range of +  use modals for a ranze of with consistency
10 convey meaming states and habimal actions |-  wuse imperatives to give some consistency adjectives/adjective phrases communicative functions

with some consistency instructions, and express to describe and compare with with some consistency +  use a range of adjectives/
obligations and prolubitions |+  use simple adverbs/adverd some consistency adjective phrases to
with some consistency phrases to describe time, *  usearange of adjecaves/ descnbe and compare with
place and manner withsome |+ use a small range of adjective phrases to consistency
*  usepresentc and C Y adverbs/adverb describe and compare
future tenses with some phrases/adverbial clauses for with some coasistency +  usearange of
consistency *  use some connectives, a small range of adverbs/adverb
P P C icative functions +  usearangeof phrases/adverbial clauses
+  use modals to talk about adjectives to link ideas with (e.z concession, result) with adverbs/adverb for a range of
abilities with some some consistency some consistency phrases/adverbial clauses communicative functions
consistency for a range of with consistency
+  usea small range of communicative functions
+  use simple connectives and connectives, pronouns and with some consistency *  usearange of connectives,
pronouns to link ideas with possessive adjectives to link pronouns and possessive
some consistency ideas with some consistency |+  use a range of adjectives to link ideas
connectives, pronouns and with consistency
possessive adjectives to
link ideas with some
consistency
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Progression of the Learning Outcomes

Language
ATM 7
ATM 4 :
Using a range of
ATM 2 Using simple language forms and
_ _ language forms and functions

Using some simple functions generally appropriately
Iangqage forms and quite appropriately and accurately
functions and accurately

quite appropriately

- -

Use of language

Appropriateness
forms and functions

and accuracy

N\
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Speaking - ATM 2

Speaking - ATM 4

Speaking - ATM 5

Speaking - ATM 6

Speaking - ATM 7

The LPF for English Language (Speaking)

Speaking - ATM 1

Speaking - ATM 8

Pronouncing most Speaking simple and i Speaking English peaking English
simple words quite simple words and short stretches of English |quite accmteh and quite acmratel\ and accurately and fluently, |accuratelv and fluently, [|accuratelv and fluently,
imitating appropriate  |quite accurately, and showing an awareness of |fluently, and with and with genenlly and with generally with a high degree of
stress, rhythm and showing an awareness of |[stress, rhvthm and occasionall,\' appropriate |appropriate stress, appropriate stress, ppropriateness in the
intonation quite stress, rhyvthm and intonation stress, rhyvthm and rhyvthm and intonation  [rhvthm and intonation se of stress, rhyvthm and
accurately intonation intonation intonation
L can, for exampi \Le can, for i Lo can, for pi Loarners can, for 1P \Learmerz can, for example, | Learners can, for example. \Leamer: can, for example,
prooounce some simple pronounce most simple prooounce simple words proaounce most familiar pronounce most familiar pronounce most familiar pronounce most famuliar speak English with clear and
words with generally words with generally quite accurately words quite accurately words and some wnfanuliar and wnfanuliar words quite and unfanuliar words accurate proounciation
accurate word stress accurate word sess words quute accurately accurately accurately
+  pronounce occasionally the |+ pronounce some sound produce long utterances
read aloud short and sinple) final consonants of words clusters quite accurately (e.g |+  prooounce most sound pronounce most sound produce long utterances nanrally using appropnate
stories poems thymes (eg fhe’ =x’, far) ‘drink’, ‘warched’) clusters quite accurately clusters generally with generally appropriate stress, rhythm and intonation
stress, rhythm and produce short spontaneous produce spontansous e intonation
intonation with some ufterances showing an urterances showing an utterances with occasionally produce spontansous
acouracy awareness of stress, rhythm Wsofms.myﬂn appropriate stress, rhythm utterances with generally
pauses to search for fairly and intonation, taking few
read aloud short and stmple read aloud simple texts basic lexis and grammar pauses 1o search for basic
texts quite fluently fluently Jexys and grammar




Progression of the Learning Outcomes

Pronunciation, Stress, Rhythm and Intonation

ATM 2

Pronouncing most
simple words and
imitating

appropriate stress,
rhythm and intonation
quite accurately

ATM 7
ATM 4 Speaking English
Speaking simple accurately and fluently,
English quite and with generally
accurately, and appropriate stress,
showing an rhythm and intonation

awareness of stress,

I rhythm and intonation I

Pronunciation SIESE, (T

and intonation

\3
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Learning, Teaching and Assessment

& Promoting Assessment for Learning

(3) Providing effective
feedback on students’
performance to guide
students to make
improvement

(1) Identifying studen
strengths & areas fo

ts’
.

improvement & setting

speaking objectives

(2) Setting task-specific
assessment criteria and
designing speaking activities to
help students achieve the
assessment criteria
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Learning, Teaching and Assessment

Promoting Assessment for / as Learning

Where are the students going?
» Identifying learning goals and assessment criteria
« Using examples & models of strong & weak work

Goal What do the students need to do in order

. B

to get there?

* Equipping students with the skills and
strategies through targeted instruction and
guidance

* Providing quality feedback that helps
students progress further

* Engaging students in self-reflection & letting
them keep track of their own learning

Where are the students now?
« Understanding students’ learning performance through a variety of assessment activities,
e.g. self-, peer-, teacher assessment

Adapted from: Chappius, J. (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32]
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Learning, Teaching and Assessment

& (1) Setting learning objectives to help students improve further

Where are the students now?

sssss

Understanding students’ Identifying learning
speaking performance through objectives / goals and

a variety of assessment . JV assessment criteria with <=

teacher assessment)

Designing learning activities
and Task-specific
Assessment Forms with
reference to the LPF

65



Learning, Teaching and Assessment

& (2) Setting task-specific assessment criteria and designing activities to help
students meet the assessment criteria

Where are the students going?

« Using examples and models of strong and weak work

Authentic learning materials

Sample work of students
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Learning and Teaching

Activity 6a

With reference to the LPF for Speaking, discuss with your group
members the challenges that your students are facing. How would you

help your students to deal with these challenges?

Content, organisation and

communication strategies

Language

Pronunciation, stress,

rhythm and intonation




Learning and Teaching

Activity 6b

Suggest speaking activities to help students deal with these challenges.

Content, organisation and

communication strategies

Language

Pronunciation, stress,

rhythm and intonation
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Learning and Teaching

Where are the students now?

Activity 7
Watch a video clip about a student’s performance in presenting her views about banning
smoking in the public. Focus on the communication strategies demonstrated by the

student. Identify areas for improvement for the student to work on and suggest learning
activities/tips to help the student make improvement.

Areas for Improvement

* Eye contact
« Gestures / body language

 Posture
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Learning, Teaching and Assessment
# (1) Identifying students’ strengths and areas for improvement

Where are the students going?

Qicaﬂon\

Strategies

)
| N

. . . ""%{n
Speaking Objective ""'«a@;‘

Maintaining eye contact

An example
Speaking — ATM 6 Speaking — ATM 7 Speaking — ATM 8

Underlying Principles

does not readily lend itself to descriptions of the learning
outcomes in terms of eight attainment milestones, for
example,

v showing interest to communicate,
;_/ facing the listener,

. \/ maintaining eye contact, l
*v SpeaKing at a volume appropriate to the situation,

/" enhancing own spoken texts with appropriate
gestures and facial expressions,

°\/ responding readily to others’ questions, opinions or
comments, and

\/ turn-taking in conversations and discussions.

Teachers are expected to help learners develop these
basic communication strategies according to learners’

individual affective development.

The development of some basic communication strategies
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Learning and Teaching

# (2) Setting task-specific assessment criteria and designing activities to help
students meet the assessment criteria

Posture

: j Note-taking
Time management
>‘j \2

What do the students need to do in order to get there?
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Learning and Teaching

& (2) Setting task-specific assessment criteria and designing activities to
students meet the assessment criteria

Note-taking Skills What do the students need to do in order to get there?
Sample A

A ﬂ\ML\@ mm&m\ \/\/\/\m‘t a&(\ SIS The Witk 70, Wi 7
L vw huge k&/s WM wnd e w‘ww erL
M‘( ?\ N 4 035&1 T o Gt @\L Ve
Resoose \(wrm&& WA on e oudoin  Padfeny of Ly

\m\mr Sipwocs  OgmRer Ggideert, O wk{e h»ukmw&
[ Wl oo OA[Ory Wiy Wea L 0010:: \ﬂm
bkl P T Sk o AN ww%YkaX% e,

. Chdsee T ples. 0, ol sidmisbabpcsts k.. 3 e
Activity 7b Sam Ieé VS

Comment on the two note-

sheets prepared by two
different students.

help
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Learning and Teaching

# (2) Setting task-specific assessment criteria and designing activities to help
students meet the assessment criteria

What do the students need to do in order to get there?
Sample A

A ﬂ\}\Lb\@ glaestion - whit dy i R TOYi1N 0n Whon i
W \/U\N‘ \WN}K& kevs \MUK/U/LJ( an/d ViV wlww W/M’]
Jﬁ 7 v O\AQ/W e o M @\:— Ve
Respunse \OW(A&@ WHA on e vodon ol o Ly
Dok Squoas Ot tageert o Ve bk g
U Gl e faor eAfory Vwnnliy wlia L go fo \m,
bt ot fle Ak ol Veda . vy KRG i,
Uess 7l Dles 0% \MA ot \Ww\)m w\f(’/L WMVMA,

Note-taking Skills

The overreliance on notecards remains a problem. It is recommended
that candidates take notes (i.e. short phrases and key words) as a
reminder of things they would like to bring up in the discussion, and
speak as if these were ideas they had been thinking about, rather than
N |

)

2018 HKDSE Examination (English Language: Paper 4): Comments by examiners o



Learning and Teaching

# (2) Setting task-specific assessment criteria and designing activities to help
students meet the assessment criteria

What do the students need to do in order to get there?

Note-taking Skills

Sample B e Use of symbols

>+ Use of
graphic
organisers

e Use of
abbreviated forms

« Highlighting

key points //vv '
* Numbering
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Learning and Teaching

# (2) Setting task-specific assessment criteria and designing activities to help
students meet the assessment criteria

What do the students need to do in order to get there?

Effective Use of
Preparation Time
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Learning, Teaching and Assessment

Where are the students now?

Activity 8a

Study an excerpt from a group discussion about flying drones in Hong Kong. Suggest
areas for improvement for the students to focus on.

\ Areas for Improvement

Student A: | think Lantau Island is a good place for the drone
lovers because there are fewer high rise buildings
there.

Student B: [ totally agree with you. Cheung Sha is a great spot
for flying drones!

Student C: | agree with you. | think Stanley is better as the
scenery is fantastic.

Student D: | take your point. And | believe drone lovers would
also like to fly their drones in Sai Kung as there are

K many country parks suitable for flying drones... /
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Learning, Teaching and Assessment
# (1) Identifying students’ strengths and areas for improvement

Where are the students going?

Speaking — ATM 6

N

Language

Speaking objective

Use a wide range of
vocabulary appropriate to
the context

An example

Speaking — ATM 7

Language

Speaking — ATM 8

Using a range of language
forms and functions quite
appropriately and accurately

U

sing a range of

language forms and
functions generally

Using a wide range of
language forms and
functions generally

se a range of formulaic
expressions, and a range of
vocabulary on familiar topics
with an awareness of

formality x
ask a range of questions
Xincluding indirect questions

in conversations and group

discussions with some
consistency Vx
» use a small range of tenses
and active/passive voice to
refer to past, present and
future events with some
consistency

use a range of vocabulary o
familiar and less familiar
topics, appropriate to the
level of formality

ask a range of questions

including indirect questions
in conversations and group
discussions with consistency

use a range of tenses, and
active/passive voice for
various purposes with som
consistency

appropriately and appropriately and
accurately accurately

Pointers Pointers Pointers

Learners can, for example, Learners can, for example, Legeners can, for example,

use a wide range of )
vocabulary, with some good
choice of words on familiar
and less familiar topics,
appropriate to the level of
formality

J

se a range of tenses, and
active/passive voice for
various purposes with
consistency

use some rhetorical devices
(e.g. conditional, rhetorical

questions and exaggeration)
for emphatic and persuasive
purposes
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Learning, Teaching and Assessment
# (1) Identifying students’ strengths and areas for improvement

Where are the students going?

Qciationx

stress, rhythm
and intonation

Speaking objective

Produce utterances
naturally

Speaking — ATM 6

An example
Speaking — ATM 7

Pronunciation, stress, rhythm and intonation

Speaking — ATM 8

Speaking English quite
accurately and fluently, and
with generally appropriate
stress, rhythm and
intonation

Speaking English
accurately and fluently,
and with generally
appropriate stress,
rhythm and intonation

Speaking English accurately
and fluently, and with a high
degree of appropriateness in
the use of stress, rhythm
and intonation

Pointers
Learners can, for example,

accurately

pronounce most sound
clusters generally accuratel

f produce spontaneous

utterances with generally
appropriate stress, rhythm
and intonation, taking few

pauses to search for basic
lexis and grammar

Pointers
Learners can, for example,

ﬁronounce most familiar ﬁm”o“”ce_m“t familiar
and unfamiliar words quite and unfamiliar words

accurately

produce long utterances
with generally appropria
stress, rhythm and
intonation

ﬁpeak English with clear and
accurate pronunciation

Pointers
Learners can, for example,

produce long utterances naturalaI
using appropriate stress, rhythm

and intonation
)
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Learning and Teaching

# (2) Setting task-specific assessment criteria and designing activities to help

students meet the assessment criteria

What do the students need to do in order to get there?

Phonics Knowledge, Knowledge of onsets and rimes

e.g. Onset and Rime helps to link sounds in utterances.

Cat

® An onset is the opening unit of Stand
a syllable that comes before the

T
vowel sound, e.g. cat. Words Stand up!
with the same onset are
alliterative.

® Arime is the ending unit of a
syllable that includes the vowel Pass
and the following consonant r—
sound(s), e.g. cat. Words with Pass It

the same rime rhyme.

)

Pass It out.
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Assessment

& (3) Providing effective feedback to guide students to make improvement to their
speaking performance

e-learning

a Variety of VOICG/VIdeO tOOlS

assessment
activities
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The LPF (e-Version)



Learning and Teaching Mat

The Learning Progression Framework (LPF) for

English Language
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Beyond Testing and Grading:

Adopting Effective Assessment Strategies to
Enhance English Learning and Teaching

Assessment usually conjures up images of a marked written assignment, an end-of-term
examination or a report card. However, these do not capture the full extent of how assessment
operates in the English Language classroom. Assessment not only provides information about
students’ achievements in relation to the learning targets and objectives, but also shows where the
learners are in their learning, where they need to go and how best to get there. The word “assess”
comes from a Latin word that means "to sit beside”, implying an active partnership between teachers
and students, and among students. To achieve these, Assessment for Learning (AfL) and Assessment
as Learning (AaL) should go hand in hand. As illustrated in the diagram below, the ultimate goal of AfL
and AaL is to improve learning and teaching and nurture lifelong language learners through

their intrinsic

AaL occurs when students are
‘engaged as active participants in
assessment. They monitor their
learning progress and use
feedback received to reflect on
learning and set goals.

and strategi

Self-directed lifelong
Enﬁgllsh learners

AfL occurs when teachers
use information about

student learning to inform
teaching and provide
to students.

ASSESSMENT-RELATED RESOURCES

The English Language Education (ELE) Section provides support for schools to O] 0]
develop effective strategies and practices for assessing students. A variety of -

(eg

P materials, the

assessment task bank) are available for teachers’ use. For details, come visit our E‘B
‘website at http//www.edb.gov.hk/ele_assessment.

http://www.edb.gov.hk/

ele_assessment
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The Learning Progression Framework (LPF) for
English Language

The LPF for English Language  Background of the LPF Understanding the LPF Download the Exemplars

Listening Skills Speaking Skills Reading Skills Writing Skills

i

http://www.edb.gov.hk/Ipfenglish
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Promoting Positive Values and Attitudes through
English Sayings of Wisdom

https://www.edb.gov.hk/sow
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